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PRESENTATION 
 
 
 

 
The public is defined as what belongs to a people, what belongs to everyone. The 

objective of this work is to guarantee and expand this attribute in what is already 

a public-action carried out by Themis for more than twelve years and which has 

long since surpassed its institutional dimension. The Greek goddess, one or 

many gods, as our readers prefer, did justice to an idea that became a project. 

And who is here to stay. 

 

Determined to implement their militant action in defense of women's rights, 

three young feminists with a legal career: Denise Dora, Elenara Iabel and Márcia 

Soares offered the best of their hearts and minds to face the obstacles that 

impede women's access to justice . In 1993, they founded a Non-Governmental 

Organization and, in the re-reading of international experiences of legal training, 

delivered to Brazil the seed of a non-state public policy on access to justice. It is 

said to be non-state public policy because it is developed by civil society, with 

support and funding from the three sectors, which today is sown in 11 Brazilian 

states and 14 municipalities in Rio Grande do Sul: the formation of Popular Legal 

Promoters. It is a project that articulates conceptual fields relating gender and 

justice, education and transformation, citizenship and equality, participation 

and social development. 

 

The lack of equality between men and women is a condition that authorizes 

violence against women and the permanent denial of their condition as subjects 

of rights (right holders); both in the private and in the public dimension of their 

lives. An expression of this is the naturalization of violence revealed by 

statistics1: every 15 seconds a woman is beaten in Brazil and for every five 

women miss work, one is caused by violence. These data expand the scope of the 

problem, confirming the World Health Organization's verdict: violence against 

women is a public health problem and should be considered a global epidemic. 

                                                           
1 The statistics presented are provided by the Perseu Abramo Foundation of São Paulo and the 
Inter-American Development Bank, respectively. More information about the surveys: 
www.fpabramo.org.br and www.iadb.org  

http://www.iadb.org/
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THEMIS METHODOLOGY OF ACCESS TO JUSTICE 

What's more, it also makes it obvious to those who do not want to see a problem 

that affects the social and economic development of our nation. 

Recognizing that all social institutions, from the family, churches, schools, the 

media, among many others, have their role and contribution in the generation 

and maintenance of mechanisms that perpetuate inequality, it fell to Themis, by 

vocation, to direct to a specific institution: the Law. It was up to Themis, by 

vocation, to define a strategic project aimed at rethinking the Law in order to 

guarantee justice for women as well. 

 

In a country where equality is purely formal, challenging the myth that everyone 

is equal before the law is the duty of all people and public or private institutions. 

After all, our Federal Constitution established a society project with foundations, 

objectives and principles that commit everyone to mobilizing efforts and actions 

for its implementation. 

 

In this context and with this understanding, what we have come to present today 

as “The Themis Methodology of Access to Justice” was developed. This public-

action reveals the theoretical frameworks of a project that involves thousands of 

people in solidarity and action networks: women community leaders, 

professionals in the fields of health, social assistance and law, civil society 

entities, the Judiciary, Legislative and Executive. 

 

Trained in basic notions of law, women's human rights, organization and 

functioning of the State and the Judiciary, the Popular Legal Promoters (PLPs) 

disseminate awareness and information about rights, acting voluntarily in 

communities. This action takes place in defense (guidance and screening of the 

demand for violation of rights), prevention of violations (socio-community 

education in joint efforts and workshops) and promotion of rights (participation 

and representation of the project in councils, conferences , commissions, and 

forums). 

 

Therefore, the image of the PLPs' performance from the perspective of 

expanding the conditions of access to justice is that of a bridge that brings 

together the population of the State, the citizen of public services; and, from 

Themis, that of an airplane that crosses the skies promoting the reduction of the 

enormous deficit of citizenship existing in our country. 

 

The construction of the Themis Methodology for the Formation of Popular Legal 

Promoters, based on the Geempiana pedagogy²,  has the assistance of this 
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renowned educational institution that has over 352 years have been dedicated 

to research on knowledge construction, especially didactic creation and 

production of methodology for teaching popular classes. Some of the main 

elements of the Theory of the Classroom (aulic groups, cultural activity, 

pedagogical lunch, literacy environment, student drama) and Geempian ethics 

(everyone can learn) are applied in Themis' experience of empowering women 

for access to justice. It is worth mentioning here another modality of partnership 

with GEEMPA and the Ministry of Education, which makes Themis, generator of 

an awarded project awarded by Federasul, very proud. In 1997, “The Pleasure 

of True Reading and Writing”, literate 1000 women in Porto Alegre, in just 3 

months. 

 

This new publication-action that we present to readers maintains the principles 

and guidelines of the program presented in Themis Gender and Justice 

Notebooks, in three volumes, in December 1998, and adds all the richness 

resulting from the experience of multiplying the proposal at national and state 

level. This experience was consolidated through courses for entities in ten other 

Brazilian states and 12 municipalities in Rio Grande do Sul, in the years 1998-

2000, 2002 and 20033 and through new local training courses, through the 

seventh, eighth and ninth course of formation of PLPs, in Porto Alegre. 

 

Legitimized by the experience gained worldwide4 and by the recognition in 

numerous awards5, as well as the demand for assistance from entities that have 

been taking the initiative to establish new groups of Popular Legal Promoters 

throughout Brazil, this publication aims to support, promote and facilitate the 

                                                           
2 GEEMPA- Study Group on Education, Research and Action Methodology, was founded in Porto 
Alegre, in 1971. The Group's work is recognized nationally and internationally with several awards, 
including UNESCO and Unicef. In the words of Bárbara Freitag, in the preface of the work known as 
Didactics of Literacy, volumes 1, 2 and 3, authored by Prof. Dr. Esther Pillar Grossi, the GEEMPA 
experience “is sui generis considering simultaneity in the same project with four characteristics or 
criteria: pedagogical success; reasoning scientific, political engagement by popular classes and 
duration of the experience”. 
3 See more about national and state multiplication and about the entities involved in this justice and 
gender network on the website www.themis.org.br. 
4 Based on the documentary video of the Formation of Popular Legal Promoters “In Front of the Law 
has a Guard”, produced by Casa de Cinema de Porto Alegre in 2000, whose English version was 
known at Columbia University in New York/USA, activists and entities Israeli human rights 
representatives are starting the first PLP training course, with advice and materials sent by Themis. 
5 The following awards have already been received by Themis: 1) National Human Rights 
Award/Ministry of Justice and Presidency of the Republic in 1996. 2) Leaders and Winners Award/ 
Federasul in 1997. 3) Human Rights Award from the Maurício Foundation Sirotisky Sobrinho, RS 
Legislative Assembly and UNESCO in 1999. 4) Idéia Innovadora Award/ASHOKA Foundation and 
MCKinsey in 2000. 5) Human Rights Award from the University of São Paulo/USP in 2000. 6) Herbert 
de Sousa Award for Citizenship and Rights Humans/Porto Alegre City Council in 2003. 7) Social 
Innovation Project Award from the Inter-American Development Bank/IDB in 2004. 8) Nominated 
among the five finalists for the Roberto Marinho Culture of Peace Award, in 2005. 

http://www.themis.org.br/
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strengthening of this project. It mainly aims to achieve recognition  from the 

Brazilian State, especially from the Judiciary, of the need to guarantee the 

necessary conditions for it to become a National Public Policy on Access to 

Justice6. 

 

We believe that the democratization of the Judiciary depends on interrupting its 

tradition of isolation and eliminating the belief that its function is reduced to the 

jurisdictional provision for the solution of social conflicts. We are certain that 

the Judiciary is also committed to carrying out the programmatic guidelines of 

Brazilian society established by the Constitution and that, for this, it needs to roll 

up its sleeves in an action aimed at questioning not about efficiency, but above 

all about effectiveness. of the jurisdictional provision. And for that, it is essential 

to abandon the vicious circle of corporate councils of notables and partner with 

civil society to formulate and execute public policies. 

 

Following the thought of Hannah Arendt, for whom human action is not imposed 

by material need or the utilitarian sense such as labor and work, but as an event 

of human nature that depends and puts us in contact with the other, where 

people show themselves as they are7, we challenge readers on a journey through 

the history of Themis' performance in this project, demonstrating its evolution 

and developments. In this sense, we took the opportunity to introduce elements 

of a new methodology, still in the experimental phase, generated by the 

awareness that we must “start the fight earlier”. It is about the formation of 

Young Multipliers of Citizenship, the JMCs. 

 

 

 

 

 

 

 

 

 

 

 

                                                           
6 Sobre as diretrizes e fundamentos teóricos desta proposta ver o artigo intitulado “Em Frente da Lei 
tem um Guarda”, publicado na Revista Themis Gênero e Direito, Volume II “Acesso á Justi- ça”, páginas 
22-35, publicada em 2001. 
7 ARENDT, Hannah. The Human Condition. Trans. By Roberto Raposo.6. Publisher Rio de Janeiro: 
University Forensics, 1993.  
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The story recorded in this public-action, whose spokesperson is the 

anthropologist Alinne Bonetti, who dedicated years of study and work to this 

project, is told through text and photos that reveal its collective dimension and 

legitimacy, in every step and movement of countless subjects historically and 

culturally involved. Our thanks to everyone. 

 

 

 

 

    Porto Alegre, June 2005.                                                                          

                                                

 

                                    

                                                                                   Virgínia Feix8      

     Themis Executive Coordinator 
 

 
 
 

                                                           
8 Virginia Feix is a lawyer, specialist in legal sociology and human rights, master of law and 
executive coordinator of Themis between March 1999 and June 2005. 
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I 
I N T R O D UC T I O N   

 

 
IN ITS TWELVE YEARS OF EXISTENCE, Themis – Legal Assistance and Gender 

Studies presents an updated systematization of its methodology in the training 

of Popular Legal Promoters. What about these eleven years of accumulated 

experience? 

 

Perhaps a first aspect to be mentioned is the conditions for the possibility of 

establishing this methodology. Discrediting easy solutions and ready-made 

magic formulas, Themis's PLP training project has been transformed over its 

years by adding learning from experience. The belief that only by opening up to 

the unusual experience, with a look and sensitive listening to the contexts, it is 

possible to arrive at an effective intervention, led Themis to develop and reach 

the contours of the PLP training methodology who now share. It is worth noting 

that, as a collective project of social transformation, the formation of PLPs had 

countless support for its improvement. We highlight, in particular, the 

pedagogical advising of Geempa – Study Group on Education, Research and 

Action Methodology, whose conception of education is inspired by the PLP 

training project. The presence of Geempa in these 12 years is fundamental for 

the viability of this story1 

 

A second element to be mentioned concerns what characterizes the 

transformation and growth of this methodology, which can be better 

apprehended in the very notion of 'training' that names it. In the early days of 

the experience, in 1993, the notion of 'training' was directly associated with the 

provision of a set of specific knowledge, contained in legal training, for women 

from the most disadvantaged strata of the population and most vulnerable to 

rights violations. The PLP training course aimed that those women with less 

access to information and legal instruments to guarantee those rights could seize 

them and multiply them to increasingly larger portions of the population and, 

with this, could expand the mechanisms of access to justice . 

                                                           
1 To learn more about Geempa, visit: www.geempa.org.br 
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Over these years, with the accumulation of experience, the meaning of the word 

'training' was gradually expanded and to which other dimensions were added. 

With the experience of institutionalizing the Women's Information Services 

(SIM), where the trained PLPs act voluntarily, the formation of PLPs currently 

implies the creation and institution of the public function of the Popular Legal 

Promotora, a political agent that works directly in the promotion of rights and 

in the democratization of access to justice. 

 

The methodological proposal organized here aims to train women for social 

intervention in the promotion and defense of Women's Human Rights. It is 

intended to equip them to work with the community and the judiciary, as 

community justice agents. With this, the intention is to transform the conditions 

of women's access to justice, by contributing to the creation and strengthening 

of mechanisms for this access. Therefore, the Themis methodology for forming 

PLPs comprises two different and important stages: the legal training of women, 

community leaders, and the socio-political performance of these women in the 

mold of the Women's Information Service (SIM). 

 

The fundamental didactic-pedagogical principle constituting the methodology 

for training Popular Legal Promoters is the integration, at each stage of the 

learning process, from “knowing how to do” to “knowing why”. It starts with the 

emphasis on knowledge that results from practical experiences, which 

subjectively mark each individual. The articulation between the categories of 

gender, race and class is also highlighted, as important ways of giving meaning 

to power relations in our society. These constituent elements of the 

methodology permeate its different stages that are now presented. 

 

It is worth remembering that such methodology is only possible given its open 

and dynamic character. For its successful application, one must always take into 

account the context in which it is being applied and the needs and specificities 

of the people involved in it. 

 

This publication is the result of a process of research and organization of 

materials rich in descriptions and reflections produced by the Themis team 

throughout its existence. Among them are analytical-descriptive reports of the 

legal training experiences carried out, institutional reports, technical reports 

produced in the daily work at Themis with the PLPs, teaching materials 

produced for specific training, in short, a huge range of records that tell the story 

of growth from Themis. As will be seen later, we place the relevance of the 
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constant systematization and evaluation of lived experiences there. 

 

This volume is organized into three different parts, corresponding to the three 

stages of the Themis methodology for forming PLPs. In the first part, “Preparing 

the legal training course”, we present in detail all the steps and measures to be 

taken to set up the first part of the PLP training project, the legal training course. 

In the part “development of the course”, more general pedagogical guidelines for 

the management of teaching-learning situations that commonly appear 

throughout the course will be found. The chapter “Monitoring the performance 

of the PLPs” contains essential information for the implementation of the 

Women's Information Service (SIM). At the end of the publication, you will find 

a list of suggested readings on the topic, for those who want to go deeper. 

 

It is hoped that the sharing of this methodology and its application can be 

another collective step towards making our utopia real, which founds the 

Themis project of formation of PLPs, social transformation and access to justice. 

 

Alinne Bonetti2 
 

 

 

 
  

                                                           
2 Alinne de Lima Bonetti is an anthropologist, developed research on the Themis Popular Legal 
Promoters training project and served as the project's technical advisor from 2000 to 2003. 
She is currently preparing her PhD in Social Sciences, in the area of Gender Studies, at the State 
University of Campinas. Her research project aims to understand the intersections between 
the political activism of low-income urban women, feminisms and family organizations, and is 
funded by the National Research Council (CPNq). Among her research interests are feminisms, 
theories of gender, kinship and family. 
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II 
PREPARING THE LEGAL  

TRAINING COURSE  
 
 
 
 
 

THE LEGAL TRAINING COURSE IN HUMAN RIGHTS and women's rights is at the 

heart of Themis' methodology for training PLPs. Due to its importance, it must 

be carefully thought out and planned. In this topic we will present the main steps 

to be followed to prepare the course. This moment is deeply marked by 

organization and planning. It is, above all, a moment of definitions. As we will see 

below! 

 

 

THE DEFINITION OF THE TEAM RESPONSIBLE FOR THE COURSE 

The first step to be taken is the definition of the team that will be responsible for 

the course. 

 

The practical importance of pedagogical and didactic coordination in conducting 

the course can be better understood in chapter III on the development of the 

course. 

 

For the constitution of the team responsible for the course, it is important to 

contemplate, basically, three functions: 

 

- the pedagogical: which deals with the context in which learning will 

take place;  

- didactics: which deals with the methodology, the instruments to be 

used for learning and 

- administrative: which deals with the course's infrastructure issues. 
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Such functions may be performed by one, two, three or more people. This is at 

the discretion of each entity, paying attention to the human resources available 

to carry out the project. 

 

There is no ideal professional profile to compose the course coordination team. 

However, it is advisable to have the possibility to count on the advice of a 

professional in the legal area, given the nature of the training. The only 

indispensable criterion for the constitution of the team is the affinity between 

the people who will compose it. 

 

An important aspect to consider about the team that will coordinate the course 

is the very conception of coordination. It is essential to pay attention to the 

distinction between coordination and leadership. In this sense, the idea of 

coordinating a course of this nature is very based, as we conceive it, in a 

dialogical posture guided by the double movement of opening to teach and to 

learn. This means having authority without being authoritarian and seeking to 

build horizontal and egalitarian relationships between the working group and 

the course participants. Having made these considerations, let's go to the 

attributions of functions. 

 

The coordination attributions are: 

 

1. respond to the institution and other entities about the actions 

developed in and by the course; 

 

2. formulate, organize, plan and guarantee the execution of the course in 

all its demands and dimensions (as will be seen below); 

 

3. seek partnerships and resources to make the course viable; 

 

4. guarantee the learning process of the course participants; 

 

5. evaluate and systematize the experience and 

 

6. monitor the performance and impacts of training. 
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COURSE PLANNING 

It is at the planning stage that the course must be carefully thought out and 

written in the form of a project. This project must contain the course objectives, 

a schedule, a plan of activities to be carried out during the period, the strategies 

and methodology to carry them out, and the necessary budget to carry them out. 

A moment of fundamental importance, the planning must foresee the efforts, 

time and resources necessary to be expended to: 

 

- fundraising and building partnerships and support; 

 

- the mapping of the region where the course will be held; 

 

- the participant selection process; 

 

- the construction of the course syllabus; 

 

- identification and awareness of facilitators; 

 

- the definition and acquisition of didactic-pedagogical material; 

 

- the completion of the course; 

 

- the evaluation and systematization of the course. 

 

In a generic way and just to get an idea, the course organization process 

(mapping and dissemination of the course in the communities;definition of 

material and program; contact with facilitators; provide the necessary 

infrastructure; definition of criteria and instruments for the selection of 

participants and the selection) takes an average of two months. The course itself 

lasts approximately four to five months, depending on the time availability of the 

students, facilitators, etc. So, for the entire process of conducting the course, it 

takes six to seven months. 

 

As you can see, the legal training course demands time and forecast. It's always 

good to start your planning well in advance! 
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FUNDRAISING 

A course of this nature must take into account different costs for human and 

material resources, which points to the need for specific financial funding. In 

Themis' experience, in addition to the resources obtained through specific 

financing, it was necessary to raise more resources from the private sector and 

other institutions, expanding the scope of partnerships and support for the 

project. 

 

The first step to fundraising is to make a survey of all needs and their respective 

costs for the execution of the course, such as human resources, food, transport, 

location for the course, teaching materials, publications, dissemination material, 

expenses with graduation, visual course records (photographs, filming), etc. 

With these data in hand, the second step is to start another survey, now of 

institutions, public and private companies that can make donations to the 

course. Among countless others, we list some examples: 

- publishers: publications relevant to the course, such as copies of the 

Federal Constitution and the Child and Adolescent Statute; 

- companies in the food sector: snacks and lunches; 

- Partner NGOs: informative material and publications on topics covered 

in the course; 

- bookstores and stationery stores: educational material such as 

notebooks, pens, etc; 

- collective urban transport companies: donations of transport vouchers 

- universities, local schools: provision of premises and didactic-

pedagogical materials for classes. 

 

Soon after, the strategy of contacting the companies begins. The approach is 

significant and makes all the difference; it must convey credibility. In these cases, 

a first contact, whether by telephone or even in person, with the person 

responsible for the donation and financing sector proves to be very fruitful. It is 

important that companies have more detailed information about the institution 

that carries out the PLP training project so that they feel secure in investing. 

 

The second, more formal contact should be made by sending a letter requesting 

donations, always demonstrating how crucial the company's support is for the 
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project and the team's availability for clarification meetings. This fundraising 

strategy has proved to be very fruitful because it is based on transparency, which 

gives credibility to the institution and the project. 

 

Another aspect to be considered in the relationship with companies concerns 

the institutional counterpart. We suggest: 

 

- Offering space in the materials for the company to place its logo, 

giving visibility to the support it is giving to the project; 

 

- Participation in the course's public events, such as the inaugural class 

and graduation and 

 

- The possibility of sponsoring the group of PLPs. 

 

 

BUILDING PARTNERSHIPS AND OBTAINING SUPPORT 

Fundraising is closely linked to building partnerships and obtaining support for 

the project. This stage has two fundamental objectives: to guarantee the 

completion of the course and the taking root of the PLP training project. In other 

words, the partnerships will enable the continuity of the project in the 

recognition of the public function of the Public Promotora Legal and will be 

crucial for the process of opening up institutions for the entry of PLPs. For this 

reason, they must be sought in the most different dimensions and organizations 

of civil society and universities and also among the executive, legislative and, 

fundamentally, the judiciary. 

 

It will be among the partners that the facilitators for the course will come out, 

that is, the teachers who will give the classes. Choosing facilitators according to 

a particular profile is essential for the course's success. We will return to this 

point later. 

 

 

THE DEFINITION OF THE COURSE GRAPHIC MATERIAL 

Branding the course is another important planning point. This brand will 

represent you symbolically, seeking to translate the project's objectives, and will 

be in all the materials produced for the course, providing a sense of unity, of 

belonging to a common cause. This effort is fundamental for the continuous 

construction of a sense of team, which will be crucial for the future work of the 

Popular Legal Promoters in the Women's Information Service (SIM). In addition 
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to the course's brand, the materials should also contain the logo of its partners 

and supporters as an important form of counterpart to the support received, 

with the aim of giving visibility to all who contributed to its realization. 

Once the brand has been defined, the next step is to define the type, target 

audience (taking care to adapt the language and message according to the 

audience) and quantity of all graphic materials that  they will compose the 

course communication, to then budget the values and allocate the necessary 

resources. Here are some by way of example:  

- material for the prior dissemination of the course: posters and 

pamphlets for distribution during the mapping period in the 

communities. Its purpose is to publicize the project and invite to the 

presentation and registration meeting for the course in the 

communities. The language must be clear and direct. The amount will 

depend on the estimates made by the team in relation to the audience 

to be reached (Annex 1); 

- invitations to the opening class (printed and electronic) (Annex 2); 

-  T-shirts and course folders for students; 

- invitation to graduation (annex 3); 

- banner with the course brand and logos of supporters and/or partners 

(Annex 4); 

- Certificates of completion of the course, to be delivered at the 

graduation ceremony (Annex 5). 

 

 

MAPPING 

This is the moment when it will be defined where, in the sense of which 

community, the course will be offered. It is divided into two distinct moments: 

 

1. the definition of the region and the dissemination strategies of  

the course and 

 

2. the disclosure process itself. 

 

Before moving on to the description of the steps, it is worth making a small note 

about the peculiarity of this process in Porto Alegre. 
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The definition of the regions where the PLP training courses were held in Porto 

Alegre strategically followed the criterion of geographic distribution adopted by 

the Tutelary Councils, which divide the city into eight different micro-regions. 

Each micro-region brings together several neighborhoods and has social 

facilities and basic public services, such as regional administrative centers, 

health posts, police stations, public schools, etc. The intention of adopting this 

criterion was to have groups of PLPs in different regions of the city, which have 

the possibility of acting in partnership with the most diverse institutions in each 

region and constituting a network of municipal action. 

 

Each course can be either regional or multi-regional, that is, involve participants 

from different regions. However, priority was given to the constitution and 

strengthening of a group in each region. After the consolidation of the groups, 

the courses started to bring together more than one region, in order to guarantee 

the renewal of staff and the Women's Information Service (SIM). 

 

As can be seen, the choice of the region is above all a political and strategic 

definition. The micro-political relations of each neighborhood or region must be 

taken into account, also comparing the broader political scenario of each city 

where the course is implemented. What is important to retain from this aspect 

is the future performance of the PLPs and the guarantee of establishing a 

network for the multiplication of information regarding women's human rights. 

 

Thus, in order to define the region and to outline the dissemination strategies, it 

is necessary, in order to obtain the best results, to do: 

 

- the survey of demographic, socio-economic data for the region; 

 

- identification of the main demands and needs of the local community; 

 

- the list of social facilities, public services and community organizations 

in the region; 

 

- the definition of places where to promote the course for the 

distribution of posters and pamphlets. Some suggestions: community 

day care centers, residents' associations, community centers, mothers' 

clubs, local philanthropic entities, local cooperatives, sheds/material 

recycling plants, NGOs, health centers, local forum, police stations and 

police posts , guardianship councils, schools, bars, markets and 

warehouses in the region, houses of religion, churches, among others; 
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- forwarding of official letters and/or electronic messages to the entities 

communicating the course's completion and requesting its 

dissemination to their audiences; 

 

- definition of strategic dates (for example, in residents' association 

meetings) for the course team to make visits and joint efforts to publicize 

the course in the chosen region; 

 

- sending press releases, including neighborhood newspapers and 

community radios. 

 

Remember that the promotional material must be built with great care, taking 

into account the target audience and always adopting criteria of clarity, language 

adequacy and objectivity in the messages! 

 

Once all these steps have been completed, it is only necessary to start the 

dissemination process in the target region, following the planning. 

 

 

BUILDING THE COURSE PROGRAM 

The legal training course of the PLP training project seeks to provide basic 

training in human rights and women's rights, preparing them to act in defense 

of these rights and their multiplication, with a view to expanding the conditions 

of access to Justice. It's based on this objective and through the articulation of 

the concepts of gender, race and social class that the program of the course was 

constituted throughout the experience of Themis. It is worth reinforcing the 

open character of this program; it is a basic program, to which numerous other 

themes can be added, according to local specificities and demands. 

 

 

COURSE DURATION AND CLASS SYSTEMATIC 

The legal training course of the PLP training project in its basic form lasts 

approximately 120 class hours. Such hours can be spread over two, three or four 

months. Everything will depend on how it is possible to arrange the system of 

classes. In Themis experience, the weekly distribution of classes is a negotiation 

agenda between the team responsible for the course and participants, seeking 

to adapt to the availability of both groups, without harming the learning process. 

In addition, it is important to keep a margin for the flexibility of the schedules to 

adapt, also, to the availability of the facilitators and to fit in the complementary 
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activities foreseen in the eighth module of the program. 

 

The suggested system is the format that combines classes on a weekday, with a 

duration of 4 class hours, in the period to be agreed with the class, and 

fortnightly “classrooms” with a duration of 8 hours, held in a whole day. 

Predicting these entire days of the course in the program and in negotiating with 

the class is essential to ensure the slow and in-depth work of certain modules 

and delicate topics that require greater attention in the process of forming the 

PLPs, such as violence and care in the units of YES, among others. 

 

 

THE BASIC COURSE PROGRAM 

The basic structure of the legal training course program is divided into nine 

different modules. It is important to provide a margin for inclusion  

 

of new themes that arise from local demands, from the needs that the class itself 

explains. The nine modules are organized according to the main themes that 

make up the PLPs' action fronts. Are they: 

MODULE I - Introductory 

MODULE II - Human Rights and Organization of the State and Justice  

MODULE III - Women's Rights and Family Relations 

MODULE IV - Guarantee of the Rights of Women in Situations of Violence  

MODULE V - Sexual and Reproductive Rights 

MODULE VI - Ethnic and Racial Relations 

MODULE VII - Performance of PLPs and Information Service for Women  

MODULE VIII - Complementary Activities 

MODULE IX - Closing 

 

 

Let's look at each of them in detail: 
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MODULE I - INTRODUCTORY 

 

It consists of four classes. With the exception of the Inaugural Class, which has 

an estimated duration of 2 hours, all the others are around 4 hours each in 

duration. Classes are distributed as follows: 

 

Opening Class 

It is a political and festive event. The community, the city authorities, all those 

who are supporters and partners of the project and those who may become 

supporters are invited. It is an event open to the public, marked by the 

presentation of the figure of the PLP, its socio-political function and also by the 

integration between the different generations of PLPs, when applicable. 

 

Class 2. Building the group's "pacts" and working with differences 

In this class, the first class, which must be directed by the course coordinator, 

must establish an agreement on the rules for the functioning and relationship of 

the group throughout the course. It is essential that this 'contract' is carried out 

in the first class. We will talk later about the content of these pacts3. 

As future PLPs, in their performance and teamwork, will face a diversity of 

cultural codes that govern the different social groups in our society, it is crucial 

to work, already in this first class, on the theme of differences and of the 

constitution of identities. Such themes should address the intersection between 

the different constitutive axes of identities and differences in our society, such 

as: gender, class, race and generation. 

These themes are directly related to the content of the pacts and to the concept 

of citizenship that underlies the PLP project. Along with the pacts, this is also a 

theme that must be rescued in all classes and to which the coordination must 

pay special attention. 

 

Class 3. Gender: theoretical-conceptual discussion on the concept of 

gender. 

The relational concept of gender is one of the founding pillars of the PLP 

formation project. As this is a complex subject, understanding is not immediate. 

It should be worked on throughout the course, along with other topics. 

 

Class 4. Race and Ethnicity 

Class that aims to work on identities and concepts, raising awareness of the 

existence of countless ethnic possibilities and the differences and prejudices 

they produce. 
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Class 5. Class relations 

Class that aims to work on class relations and how poverty affects women 

differently, especially in the context of countries like Brazil, deeply marked by 

economic inequalities. The objective of this class is to sensitize the PLPs in 

formation to the importance of acquiring information about the universe of 

rights as inalienable goods and to  the transforming character of class 

inequalitities  that access to justice has.  

 

Class 6. Feminisms 

In this class, feminism in its different manifestations will be worked through the 

historical perspective on the multiplicity of women's movements and feminisms, 

rescuing the way in which feminist movements have, throughout their history, 

dealing with art. - Cultivation between the different axes that produce inequality, 

such as gender, race, class and sexuality. The objective is to make the 

participants perceive themselves in this history and place the formation of PLPs 

in it. 

 

 

MODULE II - HUMAN RIGHTS AND ORGANIZATION OF THE STATE AND 

JUSTICE 

In this module, the main theoretical conceptions on Law and Justice that guide 

the project of formation of PLPs will be worked. The notion of making a political 

use of the right must be worked on and developed in the PLPs. This module is 

divided into four classes, of 4 hours each. 

 

Class 7. Working concepts on Law, Justice and Legislation 

Specific class for the explanation and definition of the main concepts related to 

Law and Justice. The objective is to create a solid basis for learning the themes 

proposed in the course, since they are concepts that the PLPs will face 

throughout their training and performance. 

 

 

Class 8. Organization of the State and the Judiciary 

This class is dedicated to understanding how the Brazilian State organizes itself 

in its different powers and the Brazilian legal system. It is considered an 

important strategy for the objectives of this training, its realization in the 

environment of the judiciary and/or the Public Ministry. It is an interesting 

strategy for capturing content. Here, the androcentric and sexist character of 

Law and the Judiciary should be highlighted.  
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Class 9. Fundamental Rights, Public Ministry and Collective Demands 

The purpose of this class is to work in depth on the human rights provided for in 

the Brazilian Federal Constitution, in particular the list of fundamental rights 

provided for in art. 5th. This knowledge will be one of the main working tools of 

the PLPs. In addition, to raise awareness of the collective defense of rights, 

showing that there is both individual violation and defense as well as collective 

violation and defense of fundamental rights, thus highlighting the role and 

functioning of the Public Ministry in the defense of rights. 

 

Class 10. Human Rights and Women's Human Rights 

Here, the concept of Human Rights, its history and its relationship with women 

should be worked out. Recommended sources for working with the theme are 

the declarations and conventions from the conferences that establish women's 

rights as human rights. It is always important to establish relationships with 

feminist movements and the concept of gender. 

 

 

 

MODULE III – WOMEN'S RIGHTS AND FAMILY RELATIONS 

This module is aimed at training PLPs on issues related to that part of the legal 

system that regulates family relationships. These are themes that will be part of 

the daily activities of the PLPs. It is divided into two classes, 4 hours each. 

 

Class  11. Family Law 

Here the laws that regulate family relationships such as marriage, stable union, 

civil union between people of the same sex, the rights of spouses and partners, 

separation and divorce, alimony, custody, regulation of visits, investigation must 

be worked out here. of paternity, among others. Although the course has its own 

module to address the rights of women in situations of violence, it is here to 

highlight the rights these women have in the context of family rights, such as 

custody of children, removal from the aggressor's home and right to pen- they 

are foodstuffs, as the lack of knowledge of these rights often hinders the end of 

the situation of violence. 

 

Class  11. Family Law 

Here, the laws that regulate family relationships such as marriage, stable union, 

civil union between people of the same sex, the rights of spouses and partners, 

separation and divorce, alimony, custody, visiting regulations, paternity 

investigation should be worked out here , between others. Although the course 

has its own module to address the rights of women in situations of violence, it is 
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here to highlight the rights these women have in the context of family rights, 

such as custody of children, removal from the aggressor's home and right to pen- 

they are foodstuffs, as the lack of knowledge of these rights often hinders the end 

of the situation of violence. 

 

Class 12. Rights of Children and Adolescents and the Elderly 

The focus of this class is the relationship between family, generations and rights. 

In view of the numerous demands for violation of rights involving mothers and 

their children and in the perspective of working together with the tutelary 

councils, the PLPs must be able to guide and refer cases involving children and 

adolescents. In addition, it is also important to know the Elderly Statute, in order 

to identify demands for violation of the rights of the elderly, guide and refer 

cases. 

 

 

 

MODULE IV - GUARANTEE OF THE RIGHTS OF WOMEN IN SITUATIONS 

OF VIOLENCE 

It is one of the most important modules of the legal training course because it 

works with the main struggle of the feminist movement: violence against 

women. As it deals with difficult topics, it is suggested that the work system be 

organized into three classes, two of them of 4hours each and another of 8 hours. 

The latter will work together to assist women in situations of violence and to 

build care networks. 

  

Class 13. Violence against Women as a Violation of Human Rights 

History, conferences, conventions, different concepts and legal framework that 

will guide the performance of the PLPs. It is important that the approach to the 

concepts of violence against women, on the one hand, focuses on violence as a 

public health problem and, on the other hand, works on building partnerships 

and of care networks for women in situations of violence. 

 

Class 14. Domestic Violence and Special Criminal Court 

I work with the main concepts and issues involving domestic violence, especially 

the relevant legislation and all the demands that involve situations of domestic 

violence: police procedures, criminal body examination, special criminal courts, 

removal from the home, protection of women and of the children, how to guide 

and forward. It is suggested to work with simulation of care and identification of 

cases. 
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Class 15. Handling Cases of Violence 

In this class, it is necessary to work on how to approach situations of care in the 

SIM units, the reception/welcoming of the victim and the importance of listening 

by the PLP in care. The ability to hear the case reported by the victim must be 

developed without any value judgment or without the PLP making decisions for 

the woman assisted. Work with the simulation of calls. 

 

Class 16. Building Support Networks in Cases of Domestic Violence and 

Sexual Violence 

The objective here is to work on the identification of the local structure - 

governmental bodies and non-governmental entities that welcome women in 

situations of violence. In addition, work must be done with the identification of 

partner entities for the constitution of networks and with the referral of cases. 

Deepen the simulation of calls, with different demands. 

  

 

MODULE V - SEXUAL RIGHTS AND REPRODUCTIVE RIGHTS 

Module aimed at the specificity of sexual and reproductive rights. It is organized 

into four classes, 4 hours each. 

 

Class 17. Sexuality and Gender 

Introduction to the theme class. It must conceptually work sexuality, crossing it 

with the concept of gender. Focus on the main taboos and forms of oppression 

regarding sexuality. The objective is to prepare the discussion for the next 

classes. 

 

Class 18. Sexual Rights and Reproductive Rights 

History, conceptualization and specific demands, protection of women's health, 

abortion, family planning, maternal mortality, STD/AIDS, legislation, 

identification of violations of DS&DR and referrals. 

 

Class 19. Homosexuality and Gender 

This class will work on concepts, forms of discrimination based on sexual 

orientation, relevant legislation and ways to guarantee rights. 

 

Class 20. Sexual Violence 

I work with the main concepts, demands, relevant legislation and forms of action 

and guidance in cases of sexual violence. It is recommended to carry out 

awareness workshops on the topic, which is difficult to approach, and 

simulations of assistance. 
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MODULE VI - ETHNIC AND RACIAL RELATIONS 

Important module because it aims to work on one of the three dimensions that 

underlie inequality in our society (gender, race and class) and that are sources 

of discrimination and exclusion. This module is divided into two classes and 

aims, in addition to reviewing the ethnic and racial issues addressed in the 

introductory module, to train students to recognize rights related to the theme, 

as well as equip them to guarantee and defend these rights. 

 

Class 21. Race and Ethnicity 

Concepts, the intersections between gender and race, black women's movement, 

black women's physical and psychological health, among other themes such as 

affirmative action to reduce inequalities, for example. 

Lecture 22. Racial Discrimination, Racism and Legal Aspects 

In this class, forms of violations and rights guarantee, specific legislation, 

identification of violations and referrals will be worked out. 

 

 

MODULE VII - PERFORMANCE OF PLPS AND INFORMATION SERVICE 

FOR WOMEN 

This module provides training aimed at the practice of working in the Women's 

Information Service (SIM) units. It aims to consolidate the knowledge acquired 

throughout the course, familiarity with the social role of the PLPs, the voluntary 

and solidarity nature of their performance, as well as revealing the numerous 

possibilities and fronts of action of the PLPs in ensuring access to justice and 

promotion of social justice. It is important to pay attention to the different 

objectives that this class can have. For those cases in which a SIM is not yet 

implemented, this module should focus on the collective effort to establish the 

service; for those cases where SIM units are already in place, the program should 

be concerned with integrating the newly formed PLPs with the existing services 

and with the already established work teams. It is suggested that there is a very 

strong emphasis on the practical experience of the daily service, which provides 

familiarization. It is important to enable some form of practical participation of 

the PLPs in training in the existing services.4 

  

 

This module is organized into five classes of 4 hours each. 

 

                                                           
4 The Women's Information Service (SIM) will be presented in detail below, in the item “What is the 
Women's Information Service” of Chapter IV. Monitoring the performance of PLPs. 
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Class 23. PLP Action Fronts 

It aims to provide a more concrete overview of the different possibilities of 

action that the PLPs have and their important role in defending women's human 

rights. This panorama should be followed by a Guided Visit, called the 

“Citizenship Tour” - a tour previously scheduled by the main institutions linked 

to the practice of PLPs, such as the Forum, women's police station, DML, 

guardianship council, women's prison, legislative assembly, city council, among 

others. 

 

Class 24. What is SIM 

Class focused on the history, structure, operation, composition, areas of action 

(Promotion, Prevention and Defense of Women's Human Rights) of the 

information service for women. 

 

Class 25. SIM Organization 

The planning of activities, teamwork, assistance, workshops, political 

representation, the YES regiment should be worked out. 

 

Class 26. The records 

In this class, all the records that make up the SIM routine, its documents and the 

importance of registering will be worked on. 

 

Class 27. Resource Management 

Class dedicated to the seriousness with which public resources must be dealt 

with, the importance of transparency and accountability to the SIM group and to 

society. It should permeate the entire dynamics of how to manage public 

resources and the form of accountability (documentation, cash book, financial 

reports, etc.). 

 

MODULE VIII – COMPLEMENTARY ACTIVITIES 

This module is a bit unusual because it foresees 8 hours of activities that are not 

concentrated in a single module. They should be planned to be distributed 

throughout the course. This includes cultural activities such as theater 

performances, cinema sessions, visits to museums and also socio-legal visits to 

institutions that will be part of the daily activities of the PLPs. The purpose of 

such activities is, on the one hand, to facilitate the learning process through lived 

experience and, on the other, to expand the horizons and references of the PLP 

universes. In addition, such activities arouse the feeling of belonging to the city, 

to the collective, by promoting other dimensions of citizenship, such as access to 

cultural goods. 
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A recommended complementary activity is the realization of a simulated jury, in 

which various contents learned during the training can be resumed. For 

example, students can create a story in which a woman is being judged for 

having had an abortion or for having killed her partner in self-defense when she 

suffered domestic violence. In these cases, the students will need to articulate a 

series of contents seen in modules such as the Organization of the Judiciary, 

Violence against Women and Reproductive Rights. 

 

Here, in this module, moments of socialization between the class throughout the 

course should also be foreseen (as we will see later, community lunches, for 

example) and spaces for organizing the graduation ceremony.  

 

 

 

MODULE IX – CLOSING 

Module that marks the closing and evaluation of all experiences during the 

training. Here, too, begins the ritualization of the end of the course that 

culminates with graduation (this will be further discussed later in the chapter 

on course development). 

 

Closing Class 

It may be the last meeting of the course and the PLPs must respond to an 

assessment brought by the coordination to give their opinion on what they 

experienced during the training (see suggestion in annex 6). In addition, it can 

be a moment of socializing among the group. 

 

 

DEFINITION OF THE LOCATION OF THE COURSE AND ITS 

INFRASTRUCTURE 

Another important aspect of course preparation concerns the choice of the 

location where the course will be held. It is, in itself, a strategy directly linked to 

the objective of the PLP training course, of democratizing women's access to 

justice. Preferably, the course should be held in a space within the communities 

where the students live, with the aim of sensitizing legal practitioners to social 

differences and promoting a rapprochement between the judiciary and the 

reality of low-income women. 

 

However, this is not always possible, especially when the class is heterogeneous 

and lives in different regions. In this case, care should be taken to choose a place 
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that is easily accessible to all, preferably central and that allows participants to 

experience a place different from their daily lives. 

 

In addition, it is important to pay attention to the infrastructure of the place. The 

location of the classes must be suitable for the number of people, have good 

lighting and ventilation, be in good condition and have comfortable chairs and 

tables. A place that already has the didactic resources needed to carry out the 

course, such as a whiteboard or blackboard, overhead projector, video cassette 

player, television, among others, is of great help, as it does not require rental and 

transport. of this material to the classroom. It is suggested that an 'aulic 

environment' be created, that is, an environment that contains elements that 

relate to what is being learned: paintings, newspaper clippings, reports, etc. 

Creating this environment facilitates the learning process. 

 

THE CHOICE AND AWARENESS OF FACILITATORS 

The choice of facilitators is a very important point for achieving the objectives of 

the PLP training project5. As we have already mentioned, it is one of the 

moments when partnerships are established, existing ones are reinforced in 

order to intensify the network and support for the project is obtained. 

Facilitators are law operators (judges, prosecutors, delegates, lawyers, etc), 

political activists and professionals qualified in the topics to be addressed and, 

fundamentally, committed to the project's objectives. The interdisciplinary 

character of the formation of PLPs is highlighted here, which should be reflected 

in the framework of facilitators. 

 

Sometimes, a professional is very capable theoretically but has a conservative 

posture in relation to gender, race and class inequalities and the Law and 

Judiciary. Therefore, it is essential that the facilitator has a critical stance and 

vision about the discriminatory and sexist6 character of Law and the Judiciary. It 

is good to remember that the participation of all facilitators must be voluntary. 

This is one of the guiding principles of the project. 

 

 

                                                           
5 The use of the term 'facilitator' instead of the term 'teacher' is justified, in this context, by the 
conception of the reciprocal teaching-learning relationship between teacher and student that Themis 
shares and that underlies its entire methodology for training PLPs. The use of the term facilitator 
aims to question the asymmetrical power relations that normally pervade traditional teaching-
learning relationships. In Themis' methodological proposal, both course participants and facilitators 
are open to learning and teaching. 
6 Sexism: attitude of discrimination based on sex. E.g.: phallocracy, machismo, misandry, misogyny 
are modalities of s. (Houaiss Portuguese language electronic dictionary 1.0). 
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THE ORGANIZATION OF TEACHING MATERIALS 

The set of teaching materials used is composed of different elements. The folder 

and t-shirt made especially for the course create a unique identity for the new 

class, giving it unity. These materials have an interesting symbolic aspect as they 

add a sense of common belonging to the same cause. In addition, the briefcase 

and the T-shirt help to recognize the students as Popular Legal Promoters in the 

spaces in which they circulate and, mainly, in their communities. 

 

Another fundamentally important teaching material that should be distributed 

to all students is the Federal Constitution. This will be the fundamental source of 

reference for the course; it is from this that the PLPs will guide their fight in 

defense of women's rights. There are also informational materials from NGOs 

and partner entities that bring topics covered in the course that can be 

distributed and materials designed and indicated by the facilitators who are 

provided by the coordination of the course. 

 

A fact to pay attention to is the form of distribution of any teaching material. All 

distribution must be ritualized and contextualized - so that it makes sense to 

whoever is receiving the material and so that they value it. 

 

  

THE CONSTITUTION OF THE CLASS 

Now that we already have practically all the infrastructure of the legal training 

course carefully thought out and organized, the “cake filling” is missing: the 

constitution of the class through the choice of the participants. This process 

should be as transparent and explicit as possible for course applicants. 

Therefore, it is necessary to be clear about the necessary profile of the students, 

the criteria and the selection mechanisms. 

 

- The profile of the students 

The legal training course for the formation of PLPs is aimed at adult women, with 

a trajectory of associative and community political participation, literate and 

with reading and writing skills. This profile was chosen in order to enhance the 

mobilization of collective action and the multiplication of acquired knowledge. 

The definition of selection criteria for candidates: 

In order to obtain the desired profile and not exceed the number of participants, 

bearing in mind a potential demand exceeding the number of places offered, the 

following selection criteria are highlighted: 
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1. have lived for at least one year in one of the established regions: this 

criterion aims to identify the involvement of interested parties in the 

realities and needs of their communities and ensure the future 

multiplication and constitution of local information networks on 

women's rights; 

2. be a community leader demonstrating that they have (or have had) 

community links/activities. This criterion is related to the objective of 

promoting the empowerment of women for the exercise of citizenship 

and its multiplication in communities. Community leaders know the 

needs of their community and are already references in them. They have 

the capacity for articulation, mobilization and high potential for 

multiplication in the local area; 

3. be available to work voluntarily in the Women's Information Service; 

4. having timetables available for the course: this criterion is related to the 

students' own ability to attend the course. 

 

- The number of class members 

The class must not exceed the number of 30 to 35 participants. This criterion for 

the constitution of the class is closely linked with the quality of learning in future 

PLPs. The idea of the course is to make it a transforming experience in the lives 

of these women. In this sense, the closer and the greater the possibility of 

immersion and manifestation, the better. For this it is necessary that the group 

is not large. 

 

- The selection process 

The experience with the formation of PLPs has shown that a well-made selection 

provides the constitution of a strong and cohesive group, low numbers of 

dropouts, consequently, brings excellent results in the performance of PLPs. 

These elements, added to the care and responsibility in the investments made in 

the organization and implementation of a project of this nature, led to a certain 

rigor in the selection process, which is revealed in the following composition: 

course presentation meeting, distribution and filling out of forms. registration, 

pre-selection of forms and conducting focus groups. 

 

1. The meeting to present the course and the promoting entity: it must be 

held in a place that is easily accessible to all interested parties. It aims to 

present the PLP training project, its objectives, its structure, the legal 

training course, its contents, duration, days of the week in which classes, 
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the shift may take place, explain the criteria and the process of selecting 

and collecting entries. 

 

2. The registration form: brings together questions related to the themes 

that will be dealt with in the course and questions about the candidate 

regarding the selection criteria for the course. Its objective is to give a 

previous overview of the knowledge of the candidates about such topics 

and also to draw a general profile of the candidates (see suggestion in 

annex 7). Interesting aspects to be observed in the application forms filled 

out by the candidates are their forms of expression and the interest given 

to filling them out. More complete sheets and with greater amount of 

details reveal interest in making yourself known. Based on the forms, a 

pre-selection of candidates is made, who will be invited to participate in 

previously scheduled focus groups. 

 

3. Focus groups: this is the adaptation of the qualitative research technique 

for the purpose of defining the choice of candidates and closing the pro-

selection process7. The focus group makes it possible to have a closer 

contact with the group of candidates and their interaction in a context of 

debates. Through the debate, it is possible to observe the performance of 

the candidates in expressing their opinions, disagreements, forms of 

argumentation, listening, dialogue and group posture. The focus group 

must be organized as follows: each group must be composed of a 

minimum of six and a maximum of 12 people who will be induced to the 

debate by a mediator. This person will animate the debate following a 

script of questions (Annex 8) previously elaborated with questions that, 

on the one hand, bring more elements about the profile of each candidate 

and, on the other, address topics to be covered in the course. It is 

suggested that the mediators are the same ones who will play the role of 

didactic and pedagogical coordination of the course, in order to begin to 

establish links with the class and establish a familiarization with its 

background to, from this, define the different thematic emphases that 

should be done throughout the course. In addition to the mediator, an 

observer must participate in the group, who will observe and note down 

the group's reactions in detail, and take care of the recorder, who will 

record the discussion for future transcription and analysis. In addition to 

observing the performance of the candidates in the interaction with each 

                                                           
7 “A focus group is an informal discussion group of reduced size, with the purpose of obtaining in-
depth qualitative information” (Gomes and Barbosa, 1999:01). 
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other, the focus group is a way to have a first approach to themes to be 

worked during the course, which should be passed on to the facilitators 

in order to serve as a subsidy for the assembly of the classes and approach 

to the themes. 

 

With the chosen class, the course begins. Its development will be the subject 

of the next chapter.
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III 
COURSE  

DEVELOPMENT 
 

 

 

IN THIS CHAPTER, WE SEEK TO SYSTEMATIZE SOME SITUATIONS, at first sight 

unusual, but which have become recurrent, arising in the period of development 

of legal training courses, throughout the experience of implementing the PLP 

training project. These are, above all, pedagogical resources that characterize 

the specificity of the methodology used by Themis in the formation of PLPs. 

 

 

 

THE WORK PROCESS OF THE TEAM RESPONSIBLE FOR THE COURSE 

Before going into this point, it is important to highlight some more general 

questions about the team responsible for the course. We have already seen, in 

the item about the definition of the work team, the attributions of its 

components. It remains to see these assignments in practice. In other words, let's 

go to some notes about the team work process throughout the course. 

 

It is at this moment that the attribution of the didactic and pedagogical 

coordination, to guarantee the learning process, is configured in a more striking 

way. A first action of the coordination is to assist the facilitators in preparing the 

classes. The team knows the class and its way of learning, thus, it must be present 

in the formulation of the class to be taught by the facilitator, contributing to the 

dialogue between the two universes and to a greater understanding of the 

content covered. 

  

The coordination should guide the facilitators regarding the adequacy of the 

language, in order to make the class widely understandable, to take into account 

the knowledge arising from the students' life experience and use it to make the 
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course topics more interesting for the students. Another recommendation that 

should be given to the facilitators is the use of different audiovisual resources to 

stimulate different types of learning and, as far as possible, create exercises to 

fix the content covered. In this aspect, it is to make the students express 

themselves in different ways. 

 

Throughout the course, the team must be aware of the students' learning 

process. This implies observing the development of classes and class relations 

(students among themselves, students/coordination, facilitators/students), 

recording the classes and, based on this data, performing partial evaluations in 

order to correct the course of the process. It is suggested to create a space for 

the students to express their doubts, which can be in the format of a panel 

permanently affixed in the classroom, called 'Casa das Dúvidas'. 

 

It is crucial that the course coordination is always aware of the vicissitudes and 

imponderables that present themselves throughout the course; to welcome 

them and use them to convert them into learning for the students. You should 

also tie the contents together and make sure you understand them. For this 

reason, the presence of the coordination in all classes is essential. 

 

MANAGEMENT OF DIFFERENT LEARNINGS 

As can be seen, the work team, especially the pedagogical coordination of the 

course, has a fundamental role in the students' learning process. Coordination 

will often find itself ahead of conflicting relationships, aggressive and 

competitive reactions, and students' inhibition, and will have to take advantage 

of such situations and convert them into learning. Therefore, it is crucial to pay 

attention to each of the classes and to the group, at the same time. Below are 

some ways to manage learning. 

 

1. Respect for Group Heterogeneity 

All students must achieve the proposed learning. However, the class is not 

homogeneous; there are different stages of learning, according to personal 

differences. The challenge is to enable everyone to achieve learning. For this, it 

is essential to know each of the students, observe their behavior in relation to 

the group, their posture in class and their main characteristics. 

 

2. Valuing Dramatic Knowledge 

The learning process should start from the students' drama, through the 



 

37 

valorization of the “dramatic knowledge”8 (from daily life, from practice) of 

these about the themes dealt with in class. This pedagogical posture is reflected 

in different ways in the methodology of formation of PLPs, when working the 

themes of the course, crossing them with situations experienced by the students, 

from case studies, simulations, work with cutting and collage, through debate in 

aulic groups and with the whole class9. 

 

3. The Ritualization of Withdrawals 

There are different forms of resistance from individuals to learning, as these 

generate changes and ruptures. Complaints, illnesses, absences and dropouts 

are some of these forms. In these cases, the role of the coordination is to try to 

avoid dropping out, trying to pay attention to the resistance mechanisms of the 

students and acting accordingly. All these themes are of collective interest and, 

therefore, should also be addressed by the group as a whole, in accordance with 

the initial pacts10. The problematization of absences and withdrawals must be 

taken to the collective. This is important, because the class forms a whole and, 

every time changes occur (when someone misses or drops out of the course), 

this interferes with the class as a whole. For this reason, to re-establish the 

balance of the class, rituals are needed to symbolically mark absences or 

dropouts. 

 

4. Confronting Victimization Mechanisms 

Recognizing the course participants as social actors engaged in the struggle for 

women's citizenship implies establishing a horizontal and egalitarian 

relationship with them. The victim's posture confronts this view, either as a 

woman or as lacking in material resources. Any positioning of victimization 

impedes the development of citizenship, being contrary to the work of the PLPs 

and should be discouraged. 

 

5. The Importance of the Collective 

The first place of learning for students as PLPs is the class. For this reason, 

learning should be planned by the coordination, as well as this should also take 

advantage of every moment of the course to work on it. The coordination's 

posture involves “welcoming” as well as “coping” the situations posed by the 

class that concern their learning. Parallel comments, indirect complaints, 

anonymous  notes, gossip and gossip usually appear and reveal a discontent that 

                                                           
8 Dramatic knowledge is related to the subjectivity of each student, to what is most specific to her 
and what will be used in the learning process (cf. Pain, 1988). 
9 See the course development chapter, pedagogical resources item 
10 About the pacts, see chapter Course Development, item pedagogical resources. 
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is not being properly explained and dealt with. It is important to accept such 

demands and open spaces for group debate on these individual and implicit 

grievances. In these spaces, in addition to emphasizing the collective, one must 

also work on the ethical posture and the commitment and responsibility with 

the image of the group to which one belongs. The guiding principle must always 

be the search for the strengthening of the collective and the ethical commitment 

of each one to the whole. In this sense, the role of coordination, in resuming 

pacts, is to guide what is ethical. This posture will be reflected in the future 

performance of the PLPs. 

 

PEDAGOGICAL RESOURCES 

The methodology of formation of PLPs is constituted, as we have already shown, 

from a democratic teaching-learning concept, in which the student-teacher 

relationship, or better, facilitator-participant, is permeated by horizontality and 

equality. Both are responsible for the teaching-learning process, exchanging 

their knowledge. It is a transformative relationship for both parties in the 

relationship. It is worth mentioning that this pedagogical concept must be 

clearly explained to the facilitators. According to this conception, there are some 

important pedagogical resources that are fruitful for the process of constitution 

of co-responsibility for learning. We demonstrate below some of these 

pedagogical resources that, throughout Themis' experience in the formation of 

PLPs, were added to the methodology. 

 

1. The Pacts 

As can be seen in the course program, the establishment of pacts constitutes a 

first and important pedagogical resource to be used. It aims to collectively build 

– between participants and coordination – the rules that will define the work 

process throughout the course. These are minimum rules that will guide the 

relationships from the first to the last day of class. The objective is the 

constitution of the class as a strengthened group, the emphasis on the notion of 

“community”, in its importance for the exercise of citizenship, which will reflect 

on the future performance of the PLPs. The rules must contemplate punctuality, 

attendance (the maximum number of absences is 25% to obtain the certificate 

and participation in graduation), the commitment to collective decisions, 

transparency in relations, the definition of tion of the collective as the maximum 

decision-making forum on matters concerning the course and the class. The pact 

must be created and negotiated based on the needs of the collective and 

constantly reminded whenever any of its principles is threatened. 
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2. The Audience Groups 

It is a resource that aims, on the one hand, to strengthen the group and ensure 

that all participants have equal workspace and expression and, on the other 

hand, to provide the formation of bonds of trust so that each one can expose 

themselves and test their knowledge hypotheses. It makes it possible to identify 

the “panelinhas”, small groups, that naturally form from bigger groups. Thus, it 

provides a “map” of the class, which allows the coordination to intervene in 

order to ensure that everyone learns. The “small groups” are negative for the 

learning process because they prevent the formation of a large group and the 

constitution of a feeling of belonging to a collectivity. It favors the 

“accommodation” of the students based on a division of tasks among friends, 

making it impossible for the students to grow and build their knowledge, as they 

all do what their colleagues consider she already knew how to do. Thus, the aulic 

groups provide the formation of a sense of collectivity by mixing the small 

segments existing in a class, while guaranteeing their heterogeneity and 

diversity, inherent to any social group. 

 

It consists in the election of working groups by the group itself, which must not 

be composed of less than three or more than seven people. For the election of 

groups, the facilitator should recommend that the members of the class look 

around and think of a person they would like to be the coordinator of their work 

group and the reason for the choice. Then they must choose a name and write it 

down on paper. The vote is secret and must be voted in a transparent manner. 

The people with the most votes must be the coordinators of the aulic groups. If 

the number of elected representatives is less than the number of groups needed 

to develop the work, a new election must be made until the necessary number 

of coordinators is reached. This new election must be made among the group of 

participants who were voted, but who had the lowest number of votes. The most 

voted names are taken out according to the number of groups you want to form. 

Elected coordinators should compose their working groups, inviting their 

colleagues to participate. The mediator should guide the choice, saying: who 

would you like to invite to join your working group and why? The idea of making 

the criteria explicit makes the one who chose to commit to their choice. 

 

The group coordinator should nominate a person and ask if they accept your 

invitation. Each voted coordinator must make one choice at a time. The mediator 

must coordinate this process, indicating who will be the next to make the 

invitation, taking care to reverse the order of choice. If there are few people left 

to be chosen, they must choose the groups they want to participate in. 
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After the groups are formed, the mediator indicates the tasks to be performed to 

complete the process of composition of the aulic groups. The tasks are as follows: 

the group must choose a name for itself, discuss and formulate rules for its 

functioning and, after this process, record this information as well as the name 

of the elected coordinator and the names of the members of the group in order 

choice, which must be handed over to the mediator. This registration process 

allows the mediator to map the class - what are the relationships established 

between the participants, what are the segments - and, through the rules and the 

name of the group, realize what are the working hypotheses with which the 

group read, what are its conceptions and learning possibilities. 

 

It is important that the coordination explains the objectives of the aulic group 

both for the class and for the facilitators, who must respect their organization in 

the activities proposed in their classes. 

 

3. Learning Enabling Resources 

Food as a way of learning: There are two distinct plans here with regard to food. 

The first concerns learning conditions. People who are hungry or have some 

physical discomfort have difficulty learning. In this sense, the coordination 

should offer a small snack to the students. It is part of the constitution of learning 

conditions, in addition to being an important space for sociability and for the 

constitution of other types of exchanges between students. However, care must 

be taken not to incur in a tutelage and assistance process, seeking to meet all the 

students' demands. A balance should always be sought in sharing 

responsibilities for collective feeding with students; here comes the “snack” or 

“community lunch”. Such practices aim to strengthen the relationships between 

the class by sharing the food brought by each of the students for the assembly of 

a collective lunch or snack. It should be proposed by the coordination at times 

when they feel the need to strengthen ties between the class. 

 

The second level concerns the pedagogical effect of contact with food and 

situations that involve them that are not part of the students' daily lives. In other 

words, by presenting the students with dishes that are different from what they 

are used to in their daily lives, it is possible to broaden their view of the world 

through the experimentation of difference. As it is not about meeting a body's 

need or the students' food shortage, this practice cannot be configured as a 

routine, and should be used in strategic moments with a view to learning. 

 

The use of didactic resources: people learn in different ways, have different skills, 

so the facilitators should use different resources in order to stimulate and 
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explore the different dimensions of learning: sight, hearing, speech, touch, smell, 

taste. Facilitators should be careful to use the blackboard or whiteboard to 

record the information they are making available. Do not focus solely on oral 

exposure. The use of resources such as staging, showing movies, listening to 

music, working with cutting and collage, using the whiteboard, working in 

groups with specific cases culminate in a good learning result. These resources 

are associated with different formats of classes. They can be organized in the 

form of lectures, classes and workshops. Another aspect is the development of 

the students' speaking and writing skills, which are fundamental for the exercise 

of the PLP activity. In this sense, it is important to predict disinhibition and 

writing exercises throughout the course's classes. The coordination should 

guide the facilitators to propose exercises to fix the contents worked on and also 

to work with simulations that involve the expression and action of the course 

participants. 

 

4. Institutional Visits and Cultural Outings 

The prediction of moments like these in the course program has a pedagogical 

objective similar to that of food, to enable participants to know spaces different 

from those they are familiar with and, with this, contribute for the expansion of 

the universe of these women. This practice allows for greater familiarization of 

students with the institutions with which they will work in their role as PLP. In 

addition, it provides greater appropriation of urban space, greater social 

inclusion and, with this, the attribution of a pragmatic sense to the expression 

citizenship, which starts to make sense for the course participants. This practice 

can take different forms: 

 

a) through classes and visits to institutions related to the topics of the 

course, such as: Court of Justice, Commission on Citizenship and Human 

Rights of the Legislative Assembly, Central Forum, Special Police Stations 

for Women, Legal Medical Department, Women's Prison, services public 

and entities in the region where the future PLPs will operate, among 

others; and 

b) cultural tours to museums, watching theater plays and movie sessions, 

etc. 

 

THE GRADUATION 

The climax of the course, graduation is the moment most awaited by all 

participants. The course does not provide for any form of assessment of the 

students' learning to which graduation would be conditional. The only criterion 

for receiving the certificate and the long-awaited PLP title is to have an 
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attendance of 75% of all classes. This criterion must be clearly explained from 

the course disclosure meeting, when the structure of the course will be 

presented, and must also be part of the agreements, on the first day of class. 

 

Like the inaugural class, graduation is a political and festive event open to the 

public. Remarkable moment, since it aims to show for society the existence of a 

new group of activists in defense of women's rights. For these reasons, the 

graduation ceremony should be a collectively organized and planned event. An 

effective method to work on the construction of the ceremony with the group of 

course participants is through the aulic groups. Each group should build its ideal 

graduation ceremony. Soon after, the coordination mediates the debate between 

the different proposals until reaching a collective consensus and a single 

proposal. 

 

Here are some guidelines to guide the construction of the graduation ceremony: 

 

- elect a graduation committee composed of two representatives from 

each aulic group and one representative of the course coordination. 

- define the protocol of the ceremony; 

- define a strategic location for the ceremony; 

- define an invitation; 

- publicize this rite of passage in the press and in the community in 

order to make public this rite of passage, this new place that the PLPs 

will occupy; 

- invite authorities and partnerships; 

- choose a paraninfo; 

- provide the certificates to be delivered to the trainees; 

- organization of the get-together cocktail, if you decide to hold it after 

the graduation ceremony. 

 

THE SYSTEMATIZATION OF THE EXPERIENCE 

After the course is over and the participants have graduated, there is a 

fundamental action that must be carried out by the team responsible for the 

course in order to continue the PLP training project: the evaluation of the 

experience. Such assessment must be made in the form of descriptive/analytical 

reports that, through the greatest possible wealth of details, will provide 

reflection on the positive and negative points and the constant improvement of 

the course and the project in future experiences. It is suggested, as a way of 

evaluating the impact of the course and the apprehension of the contents, the 

realization of a new focus group, preferably after the beginning of the activities 
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of the newly formed PLPs. Such focus group should be carried out by people 

other than the course coordination, in order to avoid the filter of the established 

link and allow the PLPs to manifest themselves with the greatest possible 

freedom. However, the script should be prepared by the didactic and 

pedagogical coordination of the course, as they know the class and the program 

developed in depth. 

 

Now we can move forward! After all these steps have been completed, the course 

process is properly closed. A new stage of the PLP formation project begins: the 

monitoring of the training carried out and the institution of the Women's 

Information Service. It is about these themes that the next chapter will deal with. 
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   IV 
MONITORING PLPs’ ACTION  

 
 
 
 
 
 

 
A COURSE OF THIS NATURE USUALLY produces marked impacts, whether in the 

life of the course participants, whether in the community in which they work, or 

in the broader political scenario. Over the eleven years of experience in the 

formation of PLPs, working exclusively with women from low-income urban 

strata, we observed impacts of different orders. In those of a more personal 

nature, there is a growing process of empowerment of course participants, 

which can be identified in small personal transformations such as taking care of 

themselves, resuming studies, and investing in personal projects. 

 

In those of a political-cultural order, we noticed a broadening of the worldview 

of these women, a greater appropriation of public spaces and an attribution of a 

practical sense to the notion of citizenship. These transformations are also 

multiplied to other women to whom the PLPs serve as multipliers, whether of 

information or attitudes. Little by little, a change in the relationship with the 

universe of information is perceived; the valuation of information as an 

inalienable good is becoming more popular. These elements are crucial for 

broader, longer-term social transformation. For all these reasons, the project for 

the formation of PLPs is not restricted to legal training. Monitoring the impacts 

of the course and the performance of the PLPs is of fundamental importance. 

 

In this sense, the methodology for the formation of PLPs, as conceived by 

Themis, foresees a second moment: monitoring. The core of such monitoring is 

the implementation of the Women's Information Service (Serviço de Informação 

à mulher – SIM, in Portuguese), a space that brings together the PLPs and which 

will be the reference for their absolutely voluntary action. So let's go to SIM! 

 

WHAT IS THE INFORMATION SERVICE FOR WOMEN - SIM 

This service is preferably set up in the neighborhoods where the PLPs live, aimed 
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at defending women's human rights and aimed at adult women (aged 18 and 

over) who are in a situation of violation of rights. It is a free service, whose 

voluntary work by the PLPs unfolds into three different forms of action: 

- the defense of women's human rights, through assistance to women in 

the communities during the weekly shift held at SIM; 

- the prevention of violations through the promotion of educational 

activities on women's human rights and  

- the promotion of women's human rights and of the work carried out by 

the PLPs through political representations in communities and central 

areas. 

 

The first SIM experiences date back to 1996, based on demand from the active 

PLPs themselves. In their daily practices of multiplying information on rights for 

women in their communities, the PLPs felt the need to offer a service in a more 

institutionalized way and to consolidate themselves as a local reference in the 

defense of women's rights. The service worked, grew a lot and became popular. 

Themis implemented and advised, over these years, eight units of the Women's 

Information Service in different regions of Porto Alegre and greater Porto 

Alegre. 

 

In 2000, the service underwent a restructuring process, seeking a unit for both 

the SIM and the PLPs. The process aimed at institutionalizing the service, which 

encompassed the definition of the roles of the PLPs, the technical team that 

supports the performance of the PLPs, the meaning of duties and rights 

(Themis/SIM), the limits and possibilities of intervention of the SIM, as well as 

the definition of the three axes of action of the SIM: defense/direct assistance, 

prevention/social education and promotion/social and political representation; 

it delimited the three main themes of intervention: gender, race and social class 

and the target audience: women in situations of violation of rights. This 

institutionalization process resulted in the constitution of the General Regime of 

SIM (Annex 9), the result of a collective effort. 

 

In addition to these definitions, the restructuring process provided that 

systematic technical assistance was essential for consolidating the 

institutionalization and continuity of the service. In this sense, a team provides 

systematic assistance in fortnightly meetings of the SIM units' coordination and 

in monthly planning meetings in each unit, in addition to specific visits. The 

consultancy ensures the planning of future activities and the evaluation of 
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activities carried out by each unit. 

 

An important element to pay attention to when implementing the service is the 

contextualization of the experience. SIM, as you can see, was born out of local 

needs and has been transformed over the years. Its effectiveness seems to lie in 

its intimate relationship with the specificities of the places where it emerged. In 

this sense, it is crucial to adapt the common base, the fundamentals of the service 

to the context in which it will be instituted; it is essential to preserve local colors. 

Different experiences of applying the PLP formation methodology in the interior 

of Rio Grande do Sul reveal the preservation of local colors, without losing the 

essence of the service. 

 

THE IMPLEMENTATION OF THE SIM 

The implementation of the service is directly related to the potential for taking 

root in the PLP formation project. If there was a formula for project effectiveness, 

it would be in establishing strong partnerships. It is from there that the SIM 

implementation begins. We list below the elements that make up the service. 

 

1. Structure 

The first step to be taken is the survey of places/social facilities in the 

communities where the service is planned to be installed. 

It is suggested that such locations have: 

 

- basic infrastructure (water, electricity, public telephone); 

- furniture available; 

- privacy in serving women; 

- easy access to the community and 

- safety. 

 

With this survey in hand, the process of negotiation and establishment of 

partnerships begins in order to guarantee the free provision of space for the 

installation of the service, based on the protagonism of the PLPs in their 

communities. It is important that this transfer is properly documented to 

guarantee the stability of the service, which tends to become a local reference 

and, therefore, must take into account the expectations of the community. 

 

2. Operation 

The SIM works on a weekly shift basis (at least one day a week, according to 

availability) during which at least two PLPs provide care, on a voluntary basis, 

to women who seek the service. In addition, the group that makes up the service 
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unit carries out educational activities and is part of the political scenario 

promoting the defense of women's human rights. As SIM is the service of an NGO, 

it is the organization's responsibility to guarantee the conditions for the 

development of the volunteer work that will be carried out by the PLPs. 

 

The organization of work: work at SIM consists of monthly planning meetings, in 

which planned activities are evaluated and new activities are planned, according 

to the three areas of action: definition of the monthly on-call staff for the service, 

planning educational activities and designating representatives to participate in 

political events and activities; fortnightly meetings with the coordinators of all 

existing services in order to share information about events, discuss problems 

and share solutions in relation to the activities and role of SIM. 

 

The work team: is composed of the group of active PLPs and two coordinators, 

elected from the group for a six-month term. 

 

The duties of the coordinators are: 

 

- equal division of coordination activities; 

- representation of the SIM unit; 

- articulation of the PLP group of your unit; 

- Transfer of information to the group of PLPs about planned activities 

concerning the SIM; 

- the guarantee that all PLPs coordinated by them take ownership of the 

information on time; 

- attention to the good functioning of the SIM, strategically thinking 

about its actions; 

- management of SIM resources, ensuring that nothing is missing for the 

smooth running of the service; 

- accountability of funds received; 

- participation in fortnightly meetings with the coordination forum of 

the SIM and 

- coordination of the monthly report on the activities of the SIM unit and 
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its meetings. 

- The duties of the active PLPs are: 

- participation in monthly meetings of the SIM units; 

- planning of activities to be carried out by the SIM unit; 

- guarantee of carrying out the planning; 

- election of the SIM unit's coordination and representations; 

- application to the coordination of the SIM unit; 

- presentation of reports on the activities carried out in the areas of 

prevention and representation of SIM and 

- proposal of projects for the SIM unit. 

 

The SIM documents: are a very rich source, both for information on data on 

violence against women and violation of rights, and for monitoring the project's 

impact (whether by the assimilation of the content by the PLPs, or by the degree 

of information multiplication and rooting the project). Are they: 

 

- The Planning Board: is used in the monthly planning meetings of the SIM unit. 

It serves as a guide and for viewing the activities to be carried out during the 

month. It must be completed during the monthly meeting of each SIM unit. 

 

- The minutes book and the minutes: it is the book that gathers all the minutes 

of the meetings held in each SIM unit. For this reason, it is an official document 

that records and gathers the history of each unit. Its use must follow some 

criteria to maintain the credibility of the YES, the transparency and the validity 

of the resolutions agreed upon at the meetings. The minutes are the records of 

each meeting held in the SIM units and are fundamental because they organize 

the product of the discussions held in the meetings. They serve as a supporting 

document for decisions taken collectively. 

 

- Monthly Activity Reports and accountability: this is an important SIM 

administrative document. It must be prepared monthly and delivered together 

with the accountability by the coordinators. It must contain: a description of the 

activities carried out by the SIM unit throughout the month in the three planned 

areas of action; the description of the use of SIM resources to carry out these 
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activities and the list of PLPs involved in the different activities; a brief 

evaluation of the activities carried out and ideas and proposals for actions for 

the following month. Accountability is one of SIM's most important 

administrative documents. Through it, we can manage and better use the 

resources transferred to the service unit. It must be done monthly by the 

coordinators, taking care to contain all invoices proving the declared expense. 

 

- The Attendance Diary: is the book in which attendances made on SIM shift 

days are registered, when people seek guidance, referrals or just information. It 

is important that it is filled out as completely as possible, as it will serve to make 

a diagnosis of the work, evaluate its results, have statistical data and also 

monitor the return and continuity of cases. The attendance diary must always 

be kept at the SIM headquarters, in a place of easy access and knowledge of all 

PLPs. 

 

- The Referral Guide: it is a document, as its name says, which serves to refer 

women assisted in the SIM unit to the entities and services necessary to solve 

their case (Annex 10). It is a very important document and must be filled out 

correctly, as it is the link between YES and other entities, in addition to being the 

representation of YES before other entities, its face. It should only be used during 

service shifts. The guide block should never leave the SIM. The referral guide 

aims to: 

1) the correct referral of the assisted woman to the recipient entity. For 
this reason, care must be taken to fill in the address correctly and 
provide clear information about the demand of the woman attended to 
the institution that will receive her; that is, explain in writing and in a 
summarized form the woman's demand; 

 
2) monitoring the care received by the woman at the receiving institution 

and feedback on the referral; and 
 

3) the formation of a network to combat violence against women. 
 

- Educational Activities Records: prevention activities must be registered by 

the PLPs and the record filed in the SIM unit. Its main registration documents 

are: a report describing and evaluating the activity (Annex 11), to be presented 

to all the PLPs of the SIM unit at the monthly meeting; list of presences of the 

activity carried out, to monitor the reach of each activity, that is, how many 

people participated in it and, if possible, photographic records. 

 

- Records of Political Representation Activities: as well as prevention 
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activities, representation activities must be recorded by the PLPs designated as 

representatives of the group. The best way to do this is to present a written 

account of the representation activity to the group of PLPs. In addition, the 

material that was distributed in the activity must be filed in SIM and made 

available to all. 

 

A note about this whole process of organizing and documenting the SIM: all 

these elements serve to make the service agile, effective and to have a map of the 

situation of violation of women's rights. It is important to give a more official 

character to the work of YES and give more concreteness to its performance, 

directing it to real needs. The records and documentation of the work carried 

out by SIM is essential, but care must be taken not to make it bureaucratic, time-

consuming and tedious. Above all, one must pay attention to the difficulties that 

PLPs face in relation to these records - as they are part of an oral culture, the 

written record does not make much sense in their eyes. Thus, it is essential to 

work with the PLPs on the importance of this written record, so that it makes 

sense to them. Therefore, it is crucial to keep in mind the goals and meaning of 

the records. SIM is an alternative and specialized service, which has a listening 

space for women who seek it; it is a service that welcomes women and is able to 

broaden their horizons, based on notions about their rights, their different 

possibilities for action and information about referral locations. 

 

3. Permanent Technical Assistance 

Another basic element of SIM implementation is the guarantee of permanent 

technical assistance to the service. Its objective is to guarantee a qualified and 

effective intervention by the SIM units, working together with the PLPs and 

guaranteeing them permanent training. The technical advisory team is 

responsible for the qualitative assessment of the SIM intervention in the 

communities, verifying the impacts and consequences of the project and 

identifying aspects to be improved through permanent training. The duties of 

the team responsible for technical assistance are: 

 

- reading of the report prepared by the PLPs; 

- participation in meetings with the PLPs: monthly/SIMs and 

fortnightly/SIMs Coordinations; 

- monitoring and technical assistance to SIM actions; 

- reflection and re-elaboration of the type of technical assistance to the 

SIM units; 
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- systematic evaluation of the SIM's articulation with the network of 

services and partner entities; 

- identification of needs and needs for the quality of the performance 

of the PLPs and the intervention of SIM and 

- promotion of refresher and qualification courses for active PLPs. 

 

An important aspect to consider in the relationship between the technical 

advisory team and active PLPs is the guarantee of horizontality. Advising is 

teaching, learning, providing knowledge and facilitating instruments and 

means for carrying out activities and not “doing for” or “in place of”. It is 

important to be careful not to reproduce tutelage relationships and always 

have a critical posture in relation to welfare and tutelage relationships. 

 

And there is the complete PLP formation methodology. We hope that it will 

contribute to multiplying this experience and, with it, expanding women's 

access to justice and democratizing citizenship. 
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